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Comprehensive Undergraduate Mentoring Model

Mentoring Intervening Success

Nora & Crisp (2007) Weiston-Serdan (2017) Functions Processes Outcomes
Undergraduate Mentoring Fucntions Critical Mentoring Concept

e Psychological & emotional support e Cultural support (particularly
e Degree & career support for Ethnic Minority Students) Psychological and

e Academic subject knowledge support Emotional support

e Role modelling

Self-efficacy for

Degree and Career tertiarv stud
Nora & Crisp’s framework is useful to support diverse students’ y y

] w : support Academic
self-efficacy for tertiary study and their integration.
Performance

Weiston-Serdan’s Critical Mentoring acts as a driver to bridge the Academic subject Integration
gap between minority students’and institutional cultures knowledge support
(i.e. institutional adaptation).

Two complimentary concepts between student integration(1) & Role Modelling Student Retention

institutional adaptation(2). perceptions of

(1) Integrate student academically & socially into institutional culture. institutional

(2) Adapt their processes to fulfil diverse students’' needs & expectations Cultural Support
by accepting, recognising & valuing students’ cultural capital.

Problem: Difficult to differentiate when viewed from a traditional

mentoring lens because of the nature of the power dynamic.

adaptation

(1)z(2), Two Different Constructs Ethnic Minority Status
Critical mentoring helps to illustrate the difference by restructuring

the existing mentoring programmes to a focus of culturally aware . . . . ,
mentorship that creates greater cultural and social awareness The integrative model explicates how different mentoring

among young adults- to have their own voice, power, and choice functions should, theoretically, support student self-efficacy
beliefs for tertiary study (Bandura’s theory), student social and

into predominant institutional culture is likened to academ,ic integra’Fic?n aj[ unjversity (Tint.o’s theory),.and their

“mentors heloling] young people adapt to toxic water and perception of their institution’s adaptation efforts in

polluted air, rather than help[ing] them to purify the water accommodating them (Bourdieu’s theory); and how,

and clear the air” (Weiston-Serdan, 2017, p. 9) consequently, these should predict academic performance
and retention.

In particular, the process of assimilating minoritised students




